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Classroom activity 2 — Preparing for the Topic discussion phase

Grade: GESE Grade 10 (CEFR C1)

Focus: The Topic discussion phase

Time: 1 hour 15 minutes

Aims:

To review the functions of GESE Grade 10

To review the exam format

To practise discussing the topic

To watch an example of a topic presentation

To match GESE Grade 10 functions to example questions
To practise asking and answering questions about a topic

Materials needed:
D A copy of Worksheet 1for each student

D Access to the video of Ana's topic presentation and topic discussion tasks on the Trinity
website: trinitycollege.com/ISEIll

Preparation
1. Make copies of Worksheet 1 for all students.

2. Get the video cued up to play the Topic presentation and discussion phases. Ana is an ISE Il candidate, this test is also at
Cl1level and the format of the Topic presentation and Topic discussion phases is the same as GESE Grade 10.

In class

What do you know about the topic discussion? (5 minutes)

1. Tell the students you are going to focus on what happens in the topic discussion phase. Write the following questions on
the board and give them 3 or 4 minutes to discuss in pairs or small groups.

Who is responsible for leading the discussion - the examiner or you?

Does the examiner give their own opinions or ideas?

How long does the phase last for?

a o T o

What kind of language do you need to use in this phase?

2. When they finish talking, go through each question. You can find information about each one in the answers section of
this Classroom activity.

3. For question d, make sure they understand the information in the specifications about Communicative Skills and
Phonology. There is no need to go into too much detail about functions at this point as this will be covered later in this
activity.

Introduction to the topic in the video (5 minutes)
1. Tell the students they are going to watch an example of a formal topic presentation about solar energy.

2. Give them a few minutes to discuss whether they think this is a good topic choice for GESE Grade 10. Remind them that
the topic needs to be discursive and encourage them to try and think about arguments for and against solar energy.

3. Write any suggestions they may have on the board.

Watching the presentation (10 minutes)
1. Play the topic presentation phase of Ana's example exam on the Trinity website: trinitycollege.com/ISEIll

2. Ask the students to listen and notice how many of the points on the board Ana mentions in her topic, and to note down
any other points she makes which the examiner could discuss with her in the Topic discussion phase.
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3. You may need to play the video twice, or pause every 30 seconds or so to support your group if they struggle to
understand Ana.

4. You can find some main points Ana makes in bullet point form in the answers section of this activity.

5. When the students have finished watching the video, give them a few minutes to compare their answers in pairs and then
elicit and write their suggestions on the board.

What will the examiner say? (5 minutes)
1. Remind the students that the examiner takes notes during the presentation, and that they will ask the candidate
guestions and make comments about their presentation in the discussion phase.

2. Ask the students to look at the points from Ana's presentation on the board and think of two or three questions/
comments the examiner could ask/make. Tell them they will be able to see the what the examiner asks in a few moments.

3. After, get them to compare their answers in pairs and then elicit and write examples from each group on the board. At
this point, do not comment on their ideas — you can do this in the feedback to the next task.
Watching the topic discussion (up to 15 minutes)

1. Play the Topic discussion phase of Ana's exam. After each question or comment the examiner asks/makes, pause and
allow time for the students to note down what he says. Tell them they don't need to write exactly what he says, just the
main idea.

2. After, get them to compare their notes with their partner and see how many of the ideas written on the board were used
by the examiner. Elicit their ideas and make sure each bullet point in the answers below is written on the board.

Why does the examiner ask what she asks? (10 minutes)
1. Remind students that in the Topic discussion phase, the examiner is trying to get the candidate to use the language of
the grade, and that each comment they make, or question they ask is usually focussed on one of the functions.

2. Give them a copy of Worksheet 1, and give them 5 minutes to complete the table with the bullet points written on the
board. Not all of them can be matched to the function.

3. Point out that the bullet points could be used to elicit more than one function. Tell students that there is not necessarily a
right or wrong answer as we can't be sure how the candidate will respond.

4. After, get them to check in pairs and confirm the answers. See the answers section for a suggestion of how it could be
completed. Encourage the students to think about questions/statements the examiner could have used to elicit the other
functions.

Practising the topic discussion (10 minutes)

1. Move the students around and get them working with a new partner. Get them to practise this phase by asking and
answering the guestions on the board. Encourage them to try and use as many of the functions as possible in their
answers. Give them an opportunity to be the examiner and the candidate.

2. As they talk, monitor and note down good examples of language used, and anything else you'd like to focus on in
feedback. When they finish talking, ask them about the conversations they had. Were they interesting?
Feedback (10 minutes)

1. Note down any examples of interesting language or errors you'd like to focus on with your students on the board, and
give them about 5 minutes to decide if it's a good example or an error, and to correct any errors.

2. After, elicit the answers and correct any errors on the board. Support them with the meaning, form and pronunciation of
any challenging language. Try to focus their attention on good use of language of the grade as well as mistakes.

Extension activity

In the ‘Practising the topic discussion’ task, more advanced students could think of their own questions and comments.

Further support activity

Weaker students could be given the answers in the ‘Watching the presentation’ task but in a different order. As they listen,
they number them in the order they hear them.
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After class

Students can watch the video again and note down any examples of complex grammar and vocabulary they hear the
candidate use.

Answers

What do you know about the topic discussion?

a.

The discussion is led by the candidate — it's important that they initiate and encourage the examiner to comment and
give their opinion. This is part of the way they are assessed at this phase and is equally important to the vocabulary and
grammar they use.

. Yes, they do — they will challenge the candidate’s opinions and views. This is not personal, it's so the candidate has the

chance to use the functions of the grade.

c. Up to 5 minutes.

d. Refer candidates to the specifications for Grade 10 — make sure they don't just focus on grammar and vocabulary. Focus

their attention on Communicative Skills, Language Functions and Phonology too.

Watching the presentation

Although people are encouraged to use solar energy, in Spain it is more difficult and more expensive.

To use solar energy, you need batteries to store the energy for use at other times of the day. This technology is
expensive.

Spain has proposed a tax on small-scale solar energy producers — as a result many people either decide not to use solar
energy at all, or do not declare that they are using it.

Batteries are becoming cheaper, but the government in Spain is also proposing to tax these batteries.

Watching the topic discussion

How does the government justify turning its back on Solar energy?

But they must have given a reason, some spokesperson must have explained...?

Well maybe because of the political power exercised by the energy companies...

What would you do if you were suddenly placed in a position of power, what would you do today, or tomorrow?

You said at the beginning that solar energy and alternative energy has almost an almost non-existent impact. | wouldn't
really agree with that, can you justify what you said?

But the manufacture of solar panels is a very, very pollutant process...
You kept on saying ... tax tax tax, everything is taxed...

You seem to suggest that there are technological obstacles, can you just clarify what you said about the technological
problem?
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Worksheet 1 answers

Language functions Example sentence

How does the government justify turning its back on Solar energy?

But they must have given a reason, some spokesperson must have
explained...?

Well maybe because of the political power exercised by the energy

Developing an argument companies...
You kept on saying ... tax tax tax, everything is taxed...

What would you do if you were suddenly placed in a position of power,
what would you do today, or tomorrow?

You said at the beginning that solar energy and alternative energy has
) ) ] almost an almost non-existent impact. | wouldn't really agree with that,
Defending a point of view can you justify what you said?

But the manufacture of solar panels is a very, very pollutant process...

Expressing beliefs How does the government justify turning its back on Solar energy?

Expressing opinions tentatively Well maybe because of the political power exercised by the energy

companies...
Summarising information, ideas and You seem to suggest that there are technological obstacles, can you
arguments just clarify what you said about the technological problem?

Deducing




TRINITY
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Worksheet 1 — The topic presentation

Which function was the examiner focussing on?

Language functions

Example sentence

Developing an argument

Defending a point of view

Expressing beliefs

Expressing opinions tentatively

Summarising information, ideas
and arguments

Deducing




